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II. MISSIONSTATEMENT andINNOVATION

Question 2: What is the ChaBehood s Mi ssi on? How does it schaooppoptoghaml egi sl attr
student achievement through academic and organizationalovat i on ? 0

fiAs independent publechoos, charterschoos have the ability to try innovative

approaches to teaching and learning in the classroom. This flexibility comes with high
standards and accountability; chartechoos must demonstrate that #tleir students

are progressing toward academic excellenideey can show what is possidlschoos

that give every student the chance to prepare for college and career and to develop a love
of I earning that |l asts a I|ifetime.o

~ President Barack Obama

Schoolds Mi ssion and I nnberatdéevehiepsPo@prhvbieraiote y Acadel
become the highest performing chasgehnoolin the nation that produces well rounded leaders for tfie 21
Century.The students we teach today will become the leaders of tomorrow, and they will be expected to
possess myriad skills to lead and be successful in the new global economy. Thes#egrosal students

have to be proficient in the use and application ofrteldygy as well asth@ F o u rd odtea thinking

and problem solving, communication, collaboration, and creativity and innovation. To that end, LPA

must be designed to develop students who embody these essential attributes.

The LPA school design is buibn decades of scientific research into what essential practices lead to high
performing schools, which is based on the findings of widely respected researchers in the field of
AEffective Schools, 0 including RodabartanoRMarddled mond s,
Dunsworth, and Dawn Billingsée Figure 1: Summary of the Effective Schools Anglysis

e A Guaranteed and Viable e Written Curriculum

Curriculum

¢ Safe and Orderly

Environment ¢ Instructional Program

¢ Challenging Goals and
Effective Feedback

¢ Parent and Community
Involvement

¢ Climate of High
Expectations for Success

e Student Assessment

e School Leadership

¢ Instructional Leadership + Strategic Planning

¢ Clear and Focused
Mission

¢ Professional
Development

¢ Safe and Orderly
Environment

e Opportunity to Learn and

e Famil dC it
Student Time on Task L

¢ Collegiality and Involvement

* Frequent Monitoring of Professionalism

Student Progress

¢ School Environment

Effective School Research
What Works in Schools

e Home-School Relations LA R
¢ Student Connections and

Engagement

The High Performing School

Edmonds/Lezotte Marzano Dunsworth/Billings

Figure 1.Summary of thé&ffectiveSchooAnalysis
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The LPA school design is anchored in the Common Core Georgia Performance Standards (CCGPS) for
Mathematics and Reading/English Language Arts and the Georgia Performance Standards (GPS) for
Science and Soci al Studi es . |tesignkneoepprates 40 essentich L PA G s
elements, taken from the Effective Schools Analysis, which forms the blueprint for developing LPA into

a high performing charter school. These essential elements are:

1. Clearand Focused Mission

2. Safeand Orderly Environn

3. Guarantee@nd Viable Curriculum

4. InstructionalFramework

5. ClassroomAssessment and Evaluation

6. SchoolCulture of High Expectations

7. Schooland Instructional Leadership

8. ProfessionaGrowth, Development and Evaluation
9. StudentConnections and Engagements

10. Student Family and Community Support

These ten elementse describethroughout the charter petition, and ultimately form the core of what the
School will do. LPAGs core values include respect
responsibility, and service.

LPA has a clear and focusedasion that establishes why tteheol exists. The vision is the audacious

goal of what we would likéo becomeTheSchoobs mi ssi on is to develop scho
academic program that engagesstakeholdertb y maxi mi zing student'sé potent
Century

To accomplish this mission, LP#ains and develops its students todmae 21 Century scholars and

leaders through the implementation ofTisaching and Learning Framewof8e e Fi gur e 2: LPAEC
Teaching and Learning FramewQrk he Framework illustrates how LPA engages the School

community to develop 29Century scholarand leaders.
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LPA COLLEGE AND

CAREER READY STUDENTS

Figure [t! Qa ¢SIOKAY3 FYyR [SINYAY3 CNI YS

LPA6 s mi ssi on e sdhaobekistdstdhdeelopwsthglamhdieaderghrough a rigorous

academic program that engages all stakehotdermximizst udent s & pothe@fit i al t o | e
Century. In I'ight of the mio®ivauesaboutwhasiineanstolseend con

a leader in the 21Century, theTeaching and Learning Framewohlas at its cente®ollege and Career
Ready Studentd PA aims to recognizand support the individual talents of each student in ways that
will help him/her to succeed. The components of the FramewoiRlaneTeach, AssessandEvaluate.
These componengpeak to specific LPA goats:

1 Create meaningful learning experienceat forepare students to meet or exceed the learning
outcomes of the CCGPS for Reading/English Language Arts and Mathematics and foe GPS
Science and Social Studies

1 Create multiple learning opportunities in acadearid extended learning settings

T I'ncorporate a variety of instructional strateg
styles andstrengths

91 Provide a rigorous academic program that prepares students for college argj aadeer
encourages them to beue leaders in theirenmunities

These goals facilitate the implementationn dif e S d'éachind ahdsLearning Framewoitkat
integrates CCGPS and GPS, Leadership Curriculum, and STEM Education in an interdisciplinary and
applied approacthat isbased on reakorld applicaions. The components of the Framework are:

1. Plani Soundplanning is the first step weatingan effective classroont.o ensure effective
classrooms for all studenteachers will collaboratively plan units of study and plot the
scope and sequencesufbject topics with an emphasis on mastering CCGPS and GPS goals
and objectives as well as the learning outcomes of the Leadership Currasudu®TEM
Education
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2. Teachi Facilitation of a studententered classroom is a key characteristic of effective
instruction. Teachers and administrators will work together to ensure that all classrooms are
progressive teaching and learning environments focused on the needs and abilities of each
studentStudents will be empowered to use prior knowledge to constructeaeming and
will engage in experiential learning that is authemtidistic, and challenging.

3. Assess Cl assroom assessment is one of the teache
purpose of classroom assessm@t 0 support s Usingassessmantrdsidta r ni n g
teachersvill know at the outset where their students are in terms of their learningland
continually check otheir progress throughmonitoring andstrengtheningtudentfeedback

4. Evaluatei One of the keys to studesiiccess at LPA is trengagement of teachers in
systematic reflection on their teaching since it plays such a critical role in the transformation
of teaching and learning. Reflection helpachers better understand their practice and what
works in the clasroomgxamine the effectiveness of a lesson, and use the evaluation to drive
future instructional decisions.

Additionally, LPA utilizes Bill Dagget,t 6s Rigor /R
instruction, and assessmefihis FFamework is the fondation upon which academic excellence is built
and it is the yardstick for measuringhat, How, andHow Well learning occurs at LPA.

The Leadership Curriculum is designed to develop

Figure3: ®e® student sod |whiedeachimglearep s ki | |'s
e curricular course content areas through practical
The Four application in normal, daily living. The Leadership
Leadership Curriculum identifies important processes, skills,
Strands and opportunities that promote the development of
leadership skills in all studentThese leadership

concepts, understandings, and experience
opportunities are centered on four strarsds(
Figure 3: The Four Leadership Stranadsl
components of thedadershigCurriculumare
embedded within and aligned to gra@mge and
ageapproprate CCGP%nd GPS

@i (e Through the Leadership Curriculum, students will:

(i) develop an awareness of their own leadership
potential; (ii) develop essential leadership skills that

enable them to act responsibly in all aspects of their lives; (iii) becomensitizho possess the

leadership abilities to meet present and future challenges in the new global economy; and (iv) learn and

practice essential leadership skills within their learning community. LPA accomplishes this by focusing
on leadership training, riyous academics, and charactevelopmenstudies.
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The expedtion is that students will
understand and model effective leadership Snapshot of an LPA Student
traits such as responsibility, courage,

reliability, selfreliance, vigon, tolerance,

and initiative. Student M. has matriculated at LPA since
2012. Enrolling at LRStudent M. was
LPA believes that as students learn and involved in theBETAlub. As a result of

acquire these skills, they will becomefsel
actualized, independent learners accepting
responsibility for setting and attaining their

participating in several events, Student Mas
elected as president of the Geord@&TACIub

own personal and academic goals. for the 20132014 year at iteannual
convention. TheéadershipCurriculum,

The fo_undation of any high perform_ing interwoven throughout thecore content

schoolis aguaranteed andable curriculum, coursesprovides students with the dis and

which is also one of the essential elements of

i confidence to compete omany levels.
L P A $chooldesign P y

While the Schooplarnsto develop leader#, alsorecognize that effective student leadership can only be
attained in concewmith a strong academic background. Tleadership Curriculum is combined with
rigorous academics, charactlavelopmenstudies, and a program designed to engage parents as model
leaders in the home. The parent program is based on the National Network of Partnership Schools
(NNPS) model.

Learring to collaborate with others and
connecting through technology are essential
(" Digital-Age Literacy |  (  Inventive Thinking 21% Century skills and competencies needed

- to lead and be successful in the new global

Basic, Scientific, Economic Adaptability, Managing

and Technological Literacies Complexity aniielf—l)irecﬂon economy $ee Figure 4. fflCentury Skills
Literacy in the Digital Agg

Academic Achievement

Curiosity, Creativity and Risk
Visual and Information Literacies by Takingw

Multicultural Literacy and Global Higher-Order Thinking and Sound
Awareness Reasoning

TheSchoob s ucatidnal philosophgnd
designsupports a personalized, differentiated,
self-directed program of learninghere
students are engaged, enabled and
empowered throughout thematriculation at
LPA.

21st Century Learning

Effective Communication High Productivity

— -
Teaming, Collaboration and Prioritizing, Planning and
Interpersonal Skills Managing for Results

Personal, Social and Civic
Responsibility Effective Use of Real-World Tools
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We believe the school design and
Interactive Communication Ability to Produce Relevant, High- inStl‘UCtional program described above meet
Quatlty Products Georgiads | egi slsahbdsve int
. o J o .
. . to Aincrease student achi
Academic Achievement academicad or gani zational i nn
have summarized these innovations below:
Figure 4 21st Century Skills Literacy in the Digital’Age

1 21% Century Skills Literacy in the Digital Ad2003). North Central Regional Educational Laboratory.
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Redesign bStudent Learning TimeLPA is usingprogressive organizational strategies to create life
long learners who understand that learning extends beyosdhibelbuilding (Kaplan and Cha, 20115.
These strategies began with a fundamental redesign of batbhbelday andschoolyear.LPA has long
recognize that the traditionaschoolyear has its roots in an agrarian economy, based on the need of
young people to contribute to familyonk in the summer months. LPA seeks to implement a paradigm
shift from this archaic agrarian model to the current raalitye innovation economy, which is not bound
by the ebb and flow of the seasons of the year, or the amount of sunlight availabletaudag to
accomplish agrarian tasks.

To that end, LPA students have an extended learning day and extended learning year which provides
more opportunities for academic support and acceleréd@mAppendixes 1A Daily Schedule and 1B
Annual Calendgr Onaverage, the typical LPA student receive895 hours of instruction and is

expected to participate inGBO hours of ahome instruction via extended learning projects duringpbut
schooltime, includingf b r & @hks £reates an environment where learmiogtinues aftethe bell rings
atend of theschoolday. Through the parent engagement méd&IPS Model) parentsare providedvith

the resourcet® support continuous learning and student gageent

Integration of Student Learning The CCGPS
Snapsha of an LPA Student and GPS serve as the instr
foundation.The Leadership Curriculum is
) ) | weaved intdhe CCGPS and GPS carentent
Student S. has matriculated at LPA since il  ¢oursesandis complemented with character
opening in 2010. Student S. enjoyed the rig.  developmenstudies.
of the curriculum especially the vocabulary
acquisition lessons. All students at LPA are STEM Educations infusedthroughout the
encouraged to compete at the various scho CCGPS andPS core content courses

. . providingopportunitiesfor students to learn
level acaémic competitions. Student S. practice, and apply STEM methodologies to

gravitated to the Spelling Bee competitions.  gq|yereal worldproblems andhavigate
Student S has represented LPA at the district sjtuations This integration of student learning
level competitions and has twice placed ensures an appropriate balance between basic
second overall winner. skills aquisition and higHevel thinking
(Bowler and Siegel, 2009)

One of the main instructional strategies used by LPA to facilitate the integration of student learning is
Project Based Learning (PBLAdditionally, teachers plan student instructiandinclude multiple
milestones to ensure cross curricular content connectionsy klamsroomyou will find students

engaged in PBL, working collaboratively on assignments in which the various strands of content area
standards are being utilized in creativdeetive, and practical wayStudents are able to articulate what
standards they are working on and they are able to see and understand the cerbetatésn content

area courses.

Feedback on Student Learnind PAG approach to student assessnveortks toincreases student
achievement through tlevelopmenof aschootwide culture of datalriven decision makinglhis

2 Kaplan, C. and Chan, R. (201Tjme Well Spent: Eight Powerful Practices of Successful, Expahidesl
SchoolsBoston: National Center on Time & aming

3 Bowler, M. & Siegel P. (2009)Unleashing Knowledge and Innovation for the Next Generation of Learning:
Summit Proceedings, Reflections, and Implicatiéashington, D.C.: Knowledge Alliance.
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approach alseeiches students to examine their own @dieol and Macfarlane, 20063nd set learning
goalsi for example, teachis will explain expectations and assessment criteria to students and provide
them with timely feedback that is specific and constructive with easyiowvfstrategies for
improvementln addition to traditional standardid¢esting modeld GMAS, ITBS, GKIDS, GWA, and
CogATo LPA uses additionadssessmessuch as STAR Reading, STAR Math, and ACUITYdand
outits comprehensive assessment strategy.

Teachers, parents, and studearfully informedof the assessment procesaadtheyalwaysknow and
understand wheriieystand in terms deaching andearning goals and objecés. LPA provides parents
with bi-weekly record of each studeft progress through the push notificatic@mponenof the Infinite
Campus system. If a student is having difficulty meeting achievement tfaatdndividual Learning

Plan (LP) is revised to provide that student with additional instructional time through one of the many
instructionalsafetynets at the&school. These student support mechanismdetagledin Section lIl.

The driving force behinlPAS s s-wite@ssdssment system is theséssment and Accountability

Team (A&AT) that works with teachers to review and analyze studerdcrmbiwide asessment data.

The A&AT uses assessment data to under dgoivadsd t he n
mastery of core content cours@&bey alsadentify patterns of strengths and neéatseach student and

collaborates with teachers to asdiwrwith data analysiand individualization of instruction.

Partnerships for Student LearningThe Schoolworks diligently to form partnerships to enhance student
learning.For examplelLPA took an exceptical approach to STEM diication through thechod-wide
implementation of Project Leach& Way (PLTW), a nationally recognized STEM program which
includes not only a Zicentury approach to STEEducation for students, but alsontainsa
comprehensive Professional Developmamhponentdr teachers tensure that they adopt effective
STEM instructional practicSerpell and Bozeman, 1999)

Under PLTW students are provided wittanyopportunities taiseand applytheir academic knowledge

to practical, realvorld situations. Studentge able t@xplore and investigate stimulating topics such as
aerodynamics, astronorsjdiological engineering, and environmental sustainability. Through
interactions with STEM professionals, tours of STEM business and industries, STEM career days with
local guest speakgrUniversity partnerships, Math and Scienompetitions, and STEM camps.

Students will understand how their classroom studies transfer to their livesléegk andcareer

aspiratiors afterschool

The 4Cs of Student Learning_PA uses thé @ &0 move 22 Century education forwar@@rilling and
Fadel, 2009)by building them into the core curriculutrough both the Leadership Curriculum and
STEM EducationThe instructional methods used by teachers gfivdents the opportunity to apply
learnedskills in realworld situationgthat requires students to:

* Nicol, D. andMacfarlaneDick, D., (2006).Formative assessment and selfulated learning: A model and seven
principles of good feedback practjcgtudies in Higher EducatioiRoutledge, 31, 19918.

> Serpell, Z. andBozeman, L. (1999Beginning teacher induction: A report on beginning teacher effectiveness and
retention.Washington, DC: National Partnership for Excellence and Accountability in Teaching.

® Trilling, B, and FadelC. (2009) 21st Century Skills Learning for Life in OTimes SanFrancisco, CA: Jossey
Bass
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1. Think critically in order tosolve thecomplexproblems posedby the questions their projects
and assignments

2. Collaborate with one another in order to effectively use the skills of everyorta@nteam

3. Communicate effectively with one another in order to resolve conflicts that may atde
working together

4. Usecreative and innovativeways not only to solve the problems, but to also present the results
of their projects for peer and teacheview

As teachers prepare students for the new global economy, teaching the core conter®t Emgltss
Language Arts/Reading; Mathematics, Science and Social Siudiesenhanced by incorporating the
4Csusingappropriate grade level tools asdppored with teacher professional development. Ensuring
that students develop these skidismperativebecause ZiCentury citizenship requirdsvels of

information and technological literacy that go beyond the basic knowledge of what was sufficient in the
recent past.

Question 3: Please provide specific examples of and documentation regarding programs that would be offeceddithgiour
are not offered in any existisghook in DCSD

Documentation Regarding Programs OfferedIn keeping with the goals and objectives of the DCSD,

there are many schools that offer additional programs beyond the required curriculum. A thorough search
through the Georgia Department of Education (GaDOE) databases did not revea ankid6ls that

offered programs similar to the ones at LPA. Furthermore, we were unable to identify a school within the
DCSD that offered a Leadership Curriculum. Tablestsla crossection of elementary and middle

schools in the DCSD and their program offerings.

Table 1 DeKalb CountgchooDistrictSchoa Program Offerings

Ashford Park Elementar$chool STEM Candidate/Dual Language Immersion in Germ
Austin Elementaryschool STEM Candidate

Avondale Elementargchool International Baccalaureate Wofsthool
Chestnut Elementary Chartgchool Basic Skill focus in enhancing technology
Clifton ElementarySchool Technology Magnet Program

DeKalb Academy of Tech. & Environment | Technology Curriculum

DeKalb Elementargchoolof the Arts Performing Arts

DeKalb Preparatory Academy MosaicaSchoolDesign

Dresden Elementargchool STEM Candidate

Dunwoody Elementargchool STEM School

Evansdale Elementachool Magnet in Math, Science and French
Fernbank Elementargchool International Baccalaureate Wothool
Hambrick Elementargchool Discovery Program

Hawthorne Elementargchool Discovery Program, STEM

Hightower Elementargchool STEM School
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Huntley Hills Elementangchool STEAM certification in process, Montessori
Midvale Elementaryschool International Baccalaureagehool

Montclair Elementangchool Discovery Program

Oakcliff ElementarySchool ThemeSchool

Oak View Elementargchool STEM

Princeton Elementargchool STEM

Robert Shaw Elementafchool ThemeSchool

Rockbridge Elementargchool DualLanguage Immersion Program in French
McNair Discovery Learnind\cademy STEM

MuseumSchoolof Avondale Estates The Museum Model

Vanderlyn Elementar$chool STEM

Cedar Grove Middl&chool STEM Grant Recipient

Druid Hills Middle School International Baccalaureate Wokthool
Salem MiddleSchool International Baccalaureazhool

Tucker MiddleSchool International Baccalaureate Wost¢thooland STEM
Wadsworth Magne$School STEM
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UL DESCRIPTION OF THE EDUCATIONAL PROG RAM

Question 4: Describe the focus ofdheiculum.

Curriculum Focus. The foundation of any high performing school iguaranteed andable curriculum,
which is one of the essenitliPaAld selcaeme n tc yséaFigurd PAUS S
5: LPAG6s Cupxriculum Focus

CUSREREINCE SUSIERUSMEESORE SUSS

Foundational Leadershi 215t Century College and
Academic Skills P Skills and Career
Skills Competencies Readiness
CCGPS Leadership STEM Early Awareness
and GPS Curriculum Education Program
Figure5:[ t | Q& / dzNNXR Odzf dzy C2 Odza
1. Bui | di n gfoundatiorthleacatiemid skillsising the CCGPS for English Language

Arts/Reading and Mathematics and the GPSafloother content areas includiggience and
Social Studies through hands, studententered, ifferentiated instructiomo ensurean
appropriate balance between basic skills acquisitiorhagiterlevel learning

2. Devel opi nlgadesshipskilsor 218 @entury success through leadership trairing
developmentThe Leadership Curriculum goveninto the CCGPS and GPS carentent
coursesandis complemented with charactédevelopmenstudies Students are able practice
and app} what they learrn normal daily living and within their learning community, abiey
and the community darge.

3. Teaching sound STEM Educatitmdevelop ané n h a n ¢ e 2%'Centiirg skitissarid
competenciesSTEM Educations infusedthroughout the CCGPS and GPS core content courses
providingopportunitiedor students to learpractice, and apply STEM methodologies to real
world problems andituations

The overarching premise for weaving the Leadership Curriculum and STEM Education ir@€BRS

and GPS coreontent courseis to prepare college and career ready stud€htsinstructional program is
implemented through thechoob $eaching and Learning Frameworkh i ch r ef | ectds LPAOGSs
the 10 essential elements taken fridme Effective Schools Analysisfor developing into a high

performing charter school.

Questiorb: Provide a description of the curriculum and how it will be implemented, including the standards, skills, and content to be
covered in each grade the school will serve and must be aligned with the Common Core Common Core Georgia Performance
Standards (BS) so that applicants assure coverage of each standard area topic. Identify materials/programs that the school plans to
purchase to support the stated curriculum. This statement should discuss the focus of the curriculum and any disiinetive or u
instructional methods to be used that are reseaaskd and standards driven.
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Description of the Curriculum.LPAut i | i z e s Rigol/Relevarecg Fyaenewoté examine
curriculum, instruction, and assessment. Rigor/Relevance Framewo(kee Figure BRigor/Relevance
Frameworl is based on the two dimensions of higher standards and student achiévémethinking
continuum and the action continupraspectivelyThe Rigor/Relevance Framewohas four quadrants.

Evaluation 6

Adaptation
Assimilation

C

Acquisition Application

A

Application Model

Synthesis 5

Analysis 4

Application 3

Comprehension &

Knowledge Taxonomy

Knowledge/ 1
Awareness

Knowledge Applyin Apply Apply to Apply to

in one discipline across real-world  real-world

discipline disciplines predictable unpredictable
situations situations

Figure 6: Rigor/Relevanéeamework

Quadrant AAcquisitioni Students gather and store bits of knowledge and information. Students are
primarily expected to remember or understand this acquired knowledge.

Quadrant BApplicationi Students use acquired knowledge to solve prableiesign solutions, and
complete work. The highest level of application is to apply appropriate knowledge to new and
unpredictable situations.

Quadrant CAssimilationi Students extend and refine their acquired knowledgetmmatically and
routinely analyze and solve problemss well as create unique solutions.

Quadrant DAdaptationi Students have the competence to think in complex ways and apply knowledge
and skills they have acquired. Even when confronted with perplexing unknowns, studebls &reise
extensive knowledge and skill to create solutions and take action that further develops their skills and
knowledge.

TheRigor/Relevance Framewoderves as a guider focusing resources anddreasing student

achievement. PA 6 s c ur rrinlcand appmoacim 8 tnsruction will ensure that Quadrant B and D

skills are being developed and used by all students so they will become critical thinkers, effective
communicators, collaborators, and creatbrall classrooms, student performancexigeeted to

improve with the implementation of additional technological tools and STEM Education. Teachers utilize

the International Society for Technology in Education (ISTE) 2014 Students Standards (formerly NETS
National Educational Technology Standgrd t o enhance and support student
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We furtherunderstand that thrigor and Relevance Framewdsthe foundation upon which academic
excellence is built and i$ the yardstick for measuringhat, How, andHow Well learning occurs at

LPA. Thus, we have designed tlheaching and Learningrameworkbased on current educational
researchThe components of theeaching and Learning Framewoake Plan, Teach Assessand
Evaluate. TheTeaching and Learning Framewoairkkegrates CCGPS and GPS, Leadership Curriculum,
and STEM Education in an interdisciplinary and applied apprmastudent instruction, based on real
world applications.

LPA COLLEGE AND

CAREER READY STUDENT

Figue2[ t ! Q&4 ¢S OKAY3 FyR [SFENYAYy3 CNIYSs

Teaching and Learning Framework: PLAN i Soundplanning is the first step to an effective classroom

(Metzer and Fleetwood, 2004Y 0 ensure effective classrooms for all studeteschers will

collaboratively plan units of study and plot the scope and sequence of subject topics wighasi€on

mastering the CCGPS and GPS goals and objectives as well as the learning outcomes of the Leadership
Curriculumand STEM EducatiarCCGPS and GP&ovides a consistent framework for teachers to

prepare studés for success in college atie 21" Century workplace. With CCGP&hd GPSteachers

will teach and students wilicquirethe knowledge and skilthey need taneettomorrod s c hal | enges
(Marzano, Pickering, and Heflebower, 20°11)

As teachers plan, they will consider the following key gio®s regarding effective instructional
planning:

1 What should be taught?

1 How should it be taught?

1 How should instruction and student learning be assessed?

" Metzger, M., and Fleetwood, E. (200&ducational Interpreting: Developing Standards of Practice. In E. A.
Winston,Educational Interpreting: How It Can Succe&tlashingon, D.C.: Gallaudet University Press.

& Marzano, Robert J., and Pickering, Debra J. with Hefleb¢2@&t1).T. The Highly Engaged Classrooiarzano
Research Laboratory. Solution Tree
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Theresearclalsos ays t hat a solid pl anni n gforgefliveiogesakty i s i nt e
instruction.Further, effective educators demonstrate high expectations for students and select strategies to
propeltheirlearning. To accomplish this, teachers will plan differentiated instruction that match tasks,

activities, and assessmengdatedto students' interests, abilities, and learning preferences. Teachers will

utilize assessment data to pkamd develogoals and objectivese eded t o addr esia each
accordance wittheir ILP. They will alsosequenceurriculamateral to promoteeachs t udent 6 s cogni
and developmental growthrougha blend of whole group, small group, and individualized learning

activities.

LPA has a guaranteed and viable curriculum that fosters learning for all st(sdenf&able 2: LPA

Essential Learning Componenti)contains all the essential learnm@CGPS and GPS, Leadership

Curriculum, and STEM Educatiénand benchmarks; ensures that teachers have adequate time (extended
dayschool yearto teach content and fetudentstoleart;i and, studentsdé perf or mal
(ongoingformal and informahssessments) and they receive instruction to aglthies unique learning

needsThe curricul um i s iTeaghihgeantdeLaarnmglFramewiork g L PAOG s

Content Area K 1%t 2nd 3 4t 5 6 7 ghn

CCGPS
Mathematics > & s > s B s s R

CCGPS
Reading/ELA : . s > > > s , .

GPS Science

GPS Social
StUdleS B 5 B 5 B 5 B 5 5

Physical
Educatlon B 5 5 5 5 5 5 5 5

Modern
Languages

Leadership
Curriculum

STEM
Education : : : : : : : > :

Table 2: LPA Essential Learning Components

TheLeadership Curriculurfostersa consistent blending of theoretical understandings of leadership with
practical applicatiosin normal, daily living. Leadership concepts, understandings and experience
opportunities arentegrated into the core curriculum, which is based on CCGP&B&dSimilarly,

STEM Education is also integrated into the core curriculum using PLTW to estyaigats in open

ended problem solving projects.
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Teaching and Learning Framework: TEACH 1 Facilitation of astudentcentered classrooin a key
characteristic of effective instructigMcCombs and Whislet) Teachers and administrators will work
togethe to ensure that all classrooms are progregsiaehing andearning environment®cused on the
needsand abilities of each student.

Studentswill be empowered to use prior knégdge to construct new learning and willdrggagd in
experiential learninghatis authenticholistic, and challengingChall, 2002)°. Sudents will have

multiple opportunities to develop thé@radership an@1* Century skills and competencideacherswill
intentionally creatéheseorganized and deesiveteaching and learningxperiences tbelpstudentswvith
making connections to key concep&udentswill be encouraged to reflect on their own learning, share
their insights with their peers, and apply new learning to autheetiife situatiors.

Every student will participate in age appropriate activities designed to support leadership and identifying
the processes to achieve beneficiakomes. LPAwill continue to provide authentic experiences on how
the democratic process functions (Studeeaders Council) and how individuals can impact communities

in positive ways CommunityServiceProject3. As students advance through the grade levels and the
Leadership Curriculum, they will learn how to identify community needs, how to develop af plan

action, how to turn a plan into actions, and how to reflect on change aadveediness.

Student motivation and achievement are enhanced by selecting instructional strategies thategdanatch
the lesson objectives and individual student neAdsoad repertoire of instructional strategies will

permit the teacher to engage and sustain student interest and provide for the needs of auditory,
kinesthetic, visual, and tactile learners. The instructional strategies ubjizedcherare evident in
studentfocused performancéased classrooms.

While all effective teachers utilize these strategies, theimesichthey are implemented within the
Leadership Curriculum providex unigue opportunity for students to engage in authentic leadership and
acalemic pursuits. Teachers will utilize reseabased instructional strategies that are most likely to
improve student achievement across all content areas and across all graaehiebalsclude, but are

not limited to, the following

Project basetkarning

Small group instruction and collaboration witme for selfreflection

Blended learning (anytime, anywhere learning)

Studentdeveloped online portfolios

=A =4 =4 -4 =

Community service learning projects

® McCombs, B.L. and Whisler, J.S. (199The Learner Centered Claggm and School. Strategies for Increasing
Student Motivation and Achieveme8an Francisco, CA JossBgss.

1 Chall, J.S. (2002)The Academic Achievement Challenge: What Really Works in the Classxmm¥ork City,
NY Guilford.
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Teaching and Learning Framework: ASSESS Classroomase s s ment i s one of the
essential educational t@olThe purpose of classroom assesssisrib support studestlearning(Black

and Williams, 2002) and to communicate that learningaibstakeholdersAt LPA, theassessment of

learning wil comprisethreetypes (1) initial or diagnostiqdbenchmarks)(2) formative and(3)
summativeassessmesatUsing assessment resulesathersvill know at the outset where their students

are in terms of their learning amdll continually check omheir progresgshroughmonitoring and
strengtheningtudenfeedbackTeachers will utilize multiple sources of formative assessments, both

formal and informal. The types and methods of assessment teachers utilize will depend on the following:

1 The nature othe information being taught
1 The purpose of the instruction

I What the teacher wants to learn from the assessment

Since assessment and instruction go Hartthnd, teachers will use ongoing assessment data to inform
instructionanddetermine whether or ntite eduational goals of each student &eing metTo answer

the question"Are we teaching what we think we are teachinb@dchers uspre-assessments fmd out

what students already know and where the gaps and deficiencieJ ksasigh formative ssessments
teachers will also be able to check theioff student
which students will need remediation or accelerafidns answers the questidire students learning

what they are supposed to be lear@ihgummative assessmemi®used taneasure studeriiexpected

levels of proficiency ilCCGPS and GPS and determine if they are ready to move to the next grade.

LPADG Assessment and Accountability Team (A&ATromposedf the Academic Coach, ttghief
Learning Officer, Chief Academic Officer, anselected classroom and gifted teac@ensorks with

teachers to review and analyze student and sehidel assessment data. The A&AT believes that
assessments should not be used to simply judge how much studemtsutrio comprehend the nature of
their knowledge and understandings as well as to identify patterns of strengths and iIneddsAT
answers the question, "Is there a way to teach the subject better, thereby promoting better |&&ning?"
Sc h o o | 6 eh toautilizing data ensuse datadrivendecisionmakingculture at the schodhat

1 Ensursacademic success for all students

1 Makesdata part of the ongoing dgcof instructional improvement

1 MaintainstheSchoobs assessment and data system

1 Continuesto provide support in the interpretation of assessment data for teachers and students
along with their families

See Section VI of this document for a complete description of all assessments antesuhed
assessments used at tlela@l. In summaryL P A 6omprehensesapproach to assessment ersure

1. Appropriate dagnostic feedbackVhat iseachstudent's knowledge bas@/hat iseachstudent's
performance basé®hat areeachstudent's needd¥hat has to be taught?

2. Suitable tandardsare set What perfomance demonstrates understandgtat performance
demonstrates knowledg¥®?hat performance demonstrates mastery?

" Black, P., Harrison, CLee, C., Marshall, B., & Wiiam, D (2003) Assessment for learning: Putting it into
practice. BuckinghanEngland: Open University Press
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3. Continuous progress monitoringlow is the student doing®hat teaching methods or
approaches are most effectivhat modifications to a Issn are needed to help the student?

4. Teaching and learningalated to studensdprogress Whathavestudens learnedZan studerst
talk about thi#e new knowledge®an studerstdemonstrate and use new skills in otheyas of
study?

5. Motivation and prformance Student selfevaluatio® Now that I'm in charge of my learning,
how am | doingNow that | know how I'm doing, how can | do bettévBat else would | like to
learn?Similarly, for ttacher selevaluatio® Whatis working for students®/hat can ldo to
help students mordf what direction should we go next?

Teaching and Learning Framework: EVALUATE 1 One of the kysto student success at LRg\the
engagenent ofteachers in systematic reflection on their teack8aphiers, Halespecaand Gower,
2008)* sinceit playssuch a criticatole in the transformation of teaching and learnReflectionhelp
teacherdetter understand their practice and what works in the classexamjne the effectiveness of a
lessonand use the evaluatiaa drive future instructional decisions. Further, reflection $ilpchers to
grow and learn more holistically-his ongoing evaluation is a form of problem solv{sglf-assessment)
to improve teaching and learning and to ensure success for all st(s#enEgure 7: Areas dfaching
and LearnindReflectior).

Teachers actively engage in reflection and from time to
Crer i time ask and answer a series of quest{@anielson,
Students for 2007)13 which may includebut arenot limited to, the
it following: How do | interact vth students? How do |
respond when students ask questions? What kind of
classroom atmosphere do | create? What kinds of

Developing a
Culture of
Thinking and

Presenting
New Learning

Learning

Teacher

guestions do | ask students? Is my classroom
predictable or spontaneous? Are my students actively
involved in learning? Why did partialar lesson not

go over well? Why did a particular lesson go over

Reflection
Helping

Students B well? Am | using wqit time before and after_l rec_eive

feflect o pfeyamg.ng responses to questions? Are my students listening to
anfec;lneiﬁ?te each other? Are my students taking the time to think
Despaning about problems, ideas, quest#o etc.?

Learning
Ultimately, through reflection and with the help of the
A&AT, teachers strive to create a classroom where

Figure 7Areas of Teaching and Learning Students are: talking to each othdisagreeing,
Reflection challenging, and debatingjlling to take risks
explaining their ideas clearly and precisely; and
reflecting on their learning exgences to identify what was haod easy for them, what worked or did
not work, and what they liked or did not likePA understands that change iffidult and supports its
teachers in their seteflection procesby encouraging them to identify their own positive classroom
practices and continue to use them and to implement changes one piece at a time and not try to make too
manychanges all at orc

12 Saphiers, J., Hale$peca, M. A., & Gower, R. (2008yhe Skillful Teacher: Building Your Teaching Skills
Acton, MA: Research for Better Teaching.

3 Danielson, C. (2007Enhancing Professional Practice: A Framewdok Teaching Alexandria, VA: ASCD.
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CCGPS and GPSThecore curriculum of Reading/English Language Arts, Mathemeicence, and

Social Studies, plus étlth andPhysical EducatioandModernLanguage$Spanish and French) are

taught toall students. Teachers instruct students using CG3C&fl GPS core content courses to build

their foundational academic skills and prepare them for a wdahgye of scholastic readinegsirther,

teachers integrathe Leadership Curriculum and STEM Education into the core curriculum to develop
andbuildstdent s6 knowl edg e, reqiked forlsuccessfllg thriviograpddebdingin i e s
the 2£' Century.

LPA recognized the need for more intentional and rigorous instruction in the area of sasgttem
student achievemeudata(see Appendix 1€ Student Data Dashbogrdnd a survey of teachers
indicatingthat they lacked confidence in their ability to deligerence instructiorAs a result, the School
is focused omproviding acomprehensive STEM Education for students that is supported biatiumal
Science Teachers Associatfioposition (2014} thatstates

AEarly experiences in science enables student
where teachers work [simultaneously] to nurture studimslerstanding and

ent husi as m finohe mildieigedes tikeg cars build on prior knowledge

and attain the necessary skills to participate successfully and responsibly in the new

gl obal economy that is increasingly scientifi

LPAOGs STE Mis bhahgmptetentedrusindg’roject Lead The WalPLTW), which is a

nationally recognized, highuality STEM program with a comprehensive professional development
componentor teachersThisaddresses e a ¢ toecerisssind provides supporgélative to their lack of
confidencein deliveling science instructiorStudents will be introduced to the scope, rigor and discipline

of STEM principks in a variety of discipline$hrough PLTW students will gain the foundational skills

in various STEM disciplines related to designalysis, research, writing, presentation and
entrepreneurship to work effectively with others and to solve problems. PLTW is described in more detalil
under STEM Education

Teachers instruct students in CCGPS and GPS using scientifically resaaethtBR) best

instructional practices in curriculum, instruction and assessment to ensure the acquisition of key academic
skills that are reinforced in all content areasidents learn how to reason and use their foundational
academic skills purposely as thegmprehend, construct, convey meaning, and solve probldérasaim

of the entire instructional team is to provide all students with effective strategies and multiple

opportunities to apply, reinforce and demonstthgmin order to meet their individualeedsThis is

evidenced by th&choob everallachievement record describeddppendix 1C: Student Data

Dashboard

LPAGs instructional team r e &thosamrfoomingiandr above drade o s er
level and those who are-ask of academic failure or disengagemerio ensure that they achieve at high

levels while gaining the knowledge and developing the skills and competencies needed to succeed in the
new global economy that is becoming increasing scientific and technologicaliia (& Table 2LPA

Essential Learning ComponeptsPA will continue to evaluate resources and materials that support

student learning using thRigorRelevance Framewotk ensure that all materials and resources being

used meet the needs of all student

4 National Science Teachers Association Position Statert20it4) Elementary School Science
http://www.nstaorg/about/positions/elementary.asgxd Science Education for Middle Le@&tldents
http://www.nsta.org/about/positions/middlelevel.asRetrieved July 21, 2014.
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T h e S cHeatl dnd Rhysical Educatipnogramwill follow the GPS Framework for Health and
PhysicalEducation The expectations will be for students to buildlosir previous experiences,

including thee students with disabilitiedlthough devebpmental appropriateness figures importantly in
these guidelineshe PE teacher mware that students are likely to display some characteristics and skills
appropriate to groups abe and below their age group. The teBchelis also avare of the total

experience of a comprehensikiealth anghysical education prograatross age groups.

All students will be provide®lodern Languag@struction in French and Spaniskesearch suggests
time spent oiMModern Languagstudiesstrongly reinforces the core subject areas of reading, English
languagearts socialstudies and matematics ModernLanguagdearners consistently outperform
controlgroups(Armstrong and Rogers 1997, SaundE998)” in core subject areas on standarditsts
In addition to developing a lifelong ability to communicate vimitiividualsfrom othercountries and
backgrounds, other benefits include improved overall school performanse@eribr problersolving
skills (Bamford and Mizokawa, 1994.

Students will learn Modern Languagand will practice skills conversationally through the use of

technology. ThéModern Languagerogram will reinforce vocabulary, use réié¢ images, actions, and

events, and students will need to demonstrate mastéoyelproceeding to the next levigistruction will

include geographical and cultural instruction to develop a better pergpectivf  Asrplacae in tha 6

worl d. Curtain and Dahl berg stated in their 2004
means of helping studerdsvelop theiintercultural competenc&@he awareness of a global community

can be enhanced when students have the opportunity to experience involvement with another culture
through a foreign languagg’

Leadership Curriculum . Leadership is a practical ligkill focusing on personal leadership, group
leadership, and career and organizational leaderBhgrole of leadership is vital to the development of
our state and nation and will be critical in meeting emerging and fciatkenges. American society
requires that students become informed and be active particip&vsry aspect of their live$he
Leadership Curriculuris designed to guide students as they grow and &atelp them adojraits

and actions that demonstrate leadership, respect for the democratic procasgramitment to
improving thér community on a daily basis

TheLeadership Curriculurfostersa consistent blending of theoretical understandings of leadership with
practical application in normal, daily living. Leadership concepts, understandings and experience
opportunities are centered on four straralignedto CCGPSand GPS$thatidentifies important

processes, skills, and experiences that promote leadershipdekittlopment in all students. These
strands are:

15 Armstrong, P.W. and Rogerd D. (1997)Basic Skills Revisited: The Effects of Foreign duaemge Instruction on
Reading, Math and Language Arts. Learning Langua§esing. 2631.

8 Bamford, K.W., and Mizokawa, D. T. (2006)\dditive-Bilingual (Immersion) Education: Cognitive and
Language Developmentanguage Learninyol. 41, Issue 3, p. 41329

" Curtain,H. and DahlbergC. (2004)Languages and Children: Making the Match: New Languages for Young
Learners, Grades #8. Third Edition. New York: Longman
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1. Seltknowledge Leader ship requires knowledge of self a
others. This selknowledge assists students in clarifying their identity -ige¢fge, and roles in a
variety of settings Students are able to assess their present strengths and weaknesses and realize
their potential for leadership.

2. Knowledge of others A leader influences the thoughts, feelings, and behaviors of others.
Knowledge of others encourages students to consider and understand the way others view and
respond to the world. As students develop effective communication skills and team bulleiing, t
ability to work effectively with others is enhanced. Effective leadership lies in the ability to
combine knowledge of self and knowledge of others in order to advance both personal and group
goals.

3. Knowledge of leadership skilisA respected leadenodels responsible behavior and behaves
ethically. In this area of theurriculum students will learn to take initiative and motivate others,
practicing effective communication. Students will learn critical thinking skills, as well as learn
howto set gobs, make decisions, manage resources, and solve problems.

4. Knowledge of contexts and situatidn§o become an effective leader, an understanding of
personal skills and those of others must be applied in a variety of contexts and situations. In this
area 6 the curriculum, students will learn and practice observation skills and how to assess
critical and chaotic situationB.r act i ci ng | eadership skills withi
social groups will build competence and confidence to act inietyarf leadership roles and
crosscultural contexts.

The strands havebeenplacedin this order simply asan organizational toohecausét is clearthat
leadershiplevelopmentdoesnot occurin a linear processSame individualspracticeleadership
naturallybeforetheyareawareof its elanents,while othersrequiredevelopmentof their own sef-
corfidenceand skillsbefore theycanbecame effectiveleadersThis curriculum is designedo promote
an awargeess inall studentof their potentialfor leadershipat manylevel® athome, at schoo| the
workplaa, andin local, state andnatioral communities.

As a result, students) (@evelop an awareness of their own leadership potential; (ii) develop essential
leadership skills that enable them to act responsibly in all aspects of their lives; (iii) become citizens who
possess the leadership abilities to meet present and futulengieal in the new global economy; and (iv)
learn and practice essential leadership skills within their learning community. LPA accomplishes this by
focusing on leadership training, rigorous academics, and chadleslopmenstudies.

Further, d elements of the Leadershi@urriculumareorganizecy graderanges andmatched tage
appropriatecCCGPS an@GPSlesson plans and activitieEhe Leadership Curriculum is unique in that it

was not written as an aduh curriculum. Rather, it suggests ways in whtore curriculum content

courses, currently being taught in classrooms, can support the development and practice of leadership
skills for students. While certain leadership topics have been highlighted for discussion throughout the
program, the intent i® provide a framework that allows teachers to embed leadership development into
existing instructiorwithin all subject areaandgrades.

The LeadershipCurriculumdoesnot prescribeany particularmethodfor teachingleadershipskills,
rather, itprovidesflexibility for teacherdo customizether lesson plans for incorporating theadership
Curriculum The LeadershigCurriculumoffersmany ideasand resourcego assist teachemsith
devel opi nlgadessip skidlse Sampke stuctionalactivities, strategies,andresourcesire
included in thd_eadershigCurriculum Equally important is the parenting component oflteadership
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Curriculumthat is designed to provide parents with the skills to be model leaders in the home and the
community serving as encouragers and leadership role models for their students.

LPA believesthat the core curriculum combined with tbeadership Curriculuris innovative and
encouragestudents, staff, and parents to acquire and implement ways of learnint) as we
demonstrahg proficiency through interndiased assessments and commtipétyed activities. The
expectation is that students will understand and model effective leadershifhatitelude, but are not
limited, to the followingresponsibility, ourage, reliability, selfeliance, vision, tolerance, and initiative.
LPA believesthat as students learn and acquire these skills, they will becorsesedfized, independent
learners accepting responsibility for setting and attaining their own péesahacademic goals.

The LeadershigCurriculumis sub-divided intogradeclustersfor the purposeof developingstudent
leadershipexpectations: K, 3-5, andgrades-8. Within eachgradecluster,stardards havéeen
delineated foeachorganizingstrand.Takenasa wholewithin the grade clusterthe standags provide
anarrayof skills, processesandopporunities thatenable student® developleadership kills
appropriateto their agegroup. However,the standardaereactuallydeveloped ira horizontal fomat,
with a clearprogressiorof continuityandincreasingcomplexity throughthe elementaryand middle
gradesThefollowing is anoverview of the LeadershipCurriculumstrandsandstandads (see Appendix
2: Curriculum.

LEADERSHIP CURRICULUM FOR GRADES K -2
Strand: Self Knowledge (SK)
K1 Sudenswill examinetheir own selfimage
a. ldentify personal roles in the family, class, and school
b. Describe personal views of self, such as strengths, weaknesses, learning style
c. Exploreinfluences on self, such as family and community customs and traditions

SK2  Sudenswill examinetheir own behaviors and how they contribute to group interaction
a. Describe characteristics of his or her responsible behavior, such as respect
trustworhiness, caring and fairness
b. Identify ways to assume responsibility in the family, class, and school
c. Identify ways to help others in the family, class, and school.

Strand: Knowledge of Others (KO)

KOl Sudenswill identify the characteristics of others

a. Describe the characteristics of positive behavior in others, such as trustworthiness, caring,
respect, and fairness

b. Discuss othe&oles of responsibility in the family, class and school

KO2 Sudenswill examine the needs and concerns of others.
a. Identify the goals of others in various communities, such as home, nthsshaol
b. Identify ways to help others in the family, class and school

KO3 The student will consider the way others view @gpond to the world
a. Explore the different family traditions and customs represented in the school and
community
b. Discuss how roles vary in different cultures

KO4 The student will communicate with others.
a. Practice listening and questioning &kih order to better share ideas.
b. Practice interaction with others in a variety of settings and situations
c. Utilize appropriate forms of technology to communicate Standards
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Strand: Knowledge of Leadership Skills (LS)
LS1 Sudenswill identify the characteristics of leaders.
a. Identify qualities of effective leaders, such as honesty, care for others, civility, and
fairness
b. Identify leaders within the family, classroom, and school
c. Describe positive and negative leaderghajts as seen in fictional characters or in
historical figures

LS2  The student will explore the role of the follower.
a. Identify qualities such as respect, cooperation, and good manners, and relate them to the
role of the follower
b. Examine themportance of listening, taking directions, following assigned chains of
command, and being supportive.

LS3  The student will communicate effectively in pairs, small groups, teams, and large groups.
Develop active listening skills and good reading styits

Share ideas, both verbally and in writing

Identify the difference between facts and opinions

Recognize differences of opinion

Provide positive feedback

Support other group members to achieve positive team develapment

Utilize appropriate forms of technology to communicate within the school, the local and
global communities

@~ooooTw

LS4  The student will identify and practice decision making skills.

Recognize problems

Gather facts for decision making and problem solving

Make smple decisions

Manage personal, classroom, and school resaurces

Utilize technology for factinding, decisioamaking and problersolving

LIS U

LSS  The student will recognize the importance of setting goals.
a. Define and set personal short term goals
b. Identify long term goals
c. Share personal goals
d. Discuss the importance of setting goals

Strand: Knowledge of Contexts & Situations (CS)
CSL  The student will understand that different settings affect leadership roles.

a. Understandthatthet udent 6s rol e as foll ower.or | eade
b. Discuss the effects of changing situations upon leadership roles in the family, classroom,
and school

c. Investigate the ways technology influences the leader

CS  The student will idntify his or her community and community needs.
a. Name different communities in which people can concurrently hold membership, such as
family, class, and school
b. Identify important community needs
c. Demonstrate awareness that good citizens of a eontyrrecognize and address
community needs, such as food, clothing, and shelter for all
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CS3 The student will explore the concept of citizenship.
a. Describe the roles and responsibilities of a citizen in the family, class, and.school
b. Recognize andescribe ways that good citizens assume active roles in the family, class,

and school

CH  The student will explore the concept of protecting and caring for people and things.
a. Recognize that good leaders take care of and preserve their family, cthsshaal
communities
b. Illlustrate that respect and caring for others include sharing school resources
c. Research the ways in which decisions influence the environment

CS  The student will practice leadership through service in a variety of comnsunitie
a. Recognize that community needs can be more important than individual benefits.
b. Demonstrate and provide examples of unselfish behavior.
c. List ways that good leaders care about the needs of others.

LEADERSHIP CURRICULUM FOR GRADES 3 -5
Strand: SelfKnowledge(SK)
SK1  The student will examine his or her own sellge.
a. lIdentify factors that contribute to sefhage, such as success and failure or acceptance
and rejection.
b. Investigate outside factors that may influence-gei{ge, suchasloter s 6 opi ni ons i
certain situations
c. Recognize that selmage may change over time and in different situations.

SK2  The student will examine his or her own behaviors and how they contribute to group
interaction.
a. Discuss personal style of interagdieffectively with others.
b. Predict future leadership roles and steps necessary to achieve them.

Strand: Knowledgeof Others (KO)
KO1 The student will examine the needs and concerns of others.
a. Determine the needs and concerns of classmates or meuapers, such as friendship,
approval, and acceptance.
b. Act as a member of a group to develop a plan for addressing group needs and concerns.

KO2 The student will communicate with others.
a. Interactin pairs, small and large group, school,@rdmunity.
b. Develop listening and questioning skills in ordeetiectivelyshare ideas in a variety of
settings.
c. Utilize appropriate technology to communicate in a variety of settings.

KO3 The student will practice teambuilding skills.
a. Participating in and leading team projects for the class, school, and/or community.

Strand: Knowledgeof Leadership Skills (LS)
LSL  The student will identify the characteristics of leaders.
a. Identify and discuss leadership qualities, such as respatysibdurage, and reliability
(in addition to honesty, care for others, civility, and fairness).
b. Describe leadership traits, and distinguish between positive and negative examples of
these traits in the school, peer group, local community, and state.

Pageb3



LS2  The student will explore the role of the follower.
a. Understand that followers can support and advance the cause of their leaders.
b. Understand and explain the importance of active participation as a follower.
c. Examine the importance of being iaformed follower and the role of flexibility in being
a follower.

LS3  The student will communicate effectively in pairs, small groups, teams, andjtarges.
a. Listen and read for purpose, meaning, and expression of feeling within a variety of
situatons.

b. Share ideas, both verbally and in writing.

c. lIdentify the difference between facts and opinions.

d. Provide and respond appropriately to positive feedback.

e. Empathize with others.

f.  Work as a team to communicate and support group projects.
g. Utilize technology to communicate with individuals and teams.

LSA  The student will identify and practice decision making skills.
a. Generate alternative solutions to problems.
b. Work toward consensus in making group decisions.
c. Participate in orderlyprganized group processes.

LS5 The student will recognize the importance of setting goals.
a. Recognize that it is possible to have a variety of personal goals.
b. Review and set new short term goals on a regular basis.
c. lIdentify long term goals.
d. Evduate and modify personal goals.
e. ldentify personal experiences for achieving

Strand: Knowledgeof Contexts& Situations (CS)
CS 1 The student will understand that different settings affect leadership roles.
a. Under st and t folaas fotlolver or eeddar dnayrchadge at different times.
b. Discuss the effects of changing situations upon leadership roles in the family, classroom,
and school.
c. Discuss the impact of technology on leadership roles.

CS2 The student will identify hisr her community and community needs.
a. Distinguish between the needs and wants of communities within the class, school,
locality, and state.
b. Demonstrate that good citizens discover and act upon some community needs based on
the ideas of care, respeand dignity for all people.
c. Recognize that compromises, sacrifices, and consequences are part of making community
choices.

CS3  The student will explore the concept of citizenship.
a. Describe the roles and responsibilities of a citizen in the fapidgs, and school.
b. Recognize and describe ways that good citizens assume active roles in the family, class,
and school.

CH#  The student will explore the concept of protecting and caring for peoplénzrys.

a.  Provide personal examples of protectangl caring for people and things in the class,
school, and community.
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b. Investigate ways in which good leaders are concerned about their community.
c. Investigate ways that leaders influence the global society and the environment.

CS The student will gactice leadership through service in a variety of communities.
a. Recognize that community needs can be more important than individual benefits.
b. Demonstrate and provide examples of unselfish behavior.
c. Identify cases of good leaders volunteeringétplpeople in need at the class, school,
and local levels.

LEADERSHIP CURRICULUM FOR GRADES 6 -8
Strand: Self Knowledge (SK)
SK1  The student will explain elements of his or her owniseifje.
a. Il nvestigate ways in whi c himgge suchsasthreugh i nf | uen
fashion and social activities.
b. Explore personal interests, values, and skills that support personal growth as leaders.
c. Examine effects of positive or negative seffage on relationships with others.

SK2  The student wilidentify ways in which his or her behaviors influence others.
a. ldentify influences on oneds own ideas and
b. ldentify oneds own attitudes and biases tov
c. Make pesonal predictions of future leadership roles and identify ways to achieve them.

Strand: Knowledge of Others (KO)
KOl The student will identify the interests, values, styles, and behaviors of others.
a. Consider the effects of gender, ethnicity, customd,teaditions on the interests, values,
styles, and behaviors of others.
b. Recognize contributions of people from different backgrounds and experiences.
c. Create strategies to integrate new members into a group.

KO2 Sudent will interact with others tdevelop strategiet® support the needs of others.

a. Work in pairs, small and large groups, school, and community.

b. Develop listening and questioning skills in order to comprehend and reflect with deeper
understanding the ramifications of idesistements, and opinions in a variety of settings.

c. Develop writing skills for providing directions/procedures, persuasive essays, and factual
information for others to read and comprehend with clarity.

d. Participate in situations that promote debatesra@actions to classroom, school, and
community concerns.

e. Utilize appropriate forms of technology to communicate with others.

KO3 The student will practice teambuilding skills.
a. Leading and participating in team projects for the class, school raruafonunity.
b. Develop presentation skills in order to effeclivshare ideas in a variety of settings.
c. Develop action plans that identify and assign individual roles and responsibilities
required to achieve desired outcomes or solutions.
d. Reviewthe concepts of trust, responsibility, accountability, commitment, and shared
vision.

Strand: Knowledge of Leadership Skills (LS)
LSl  The student will identify the characteristics of leaders.
a.  Analyze the effectiveness of leaders according to the treysdemonstrate.
b. Identify situations where advances in technology affected the decisions leaders made.
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c. Identify and discuss effective leadership qualities, such as setting of limits, tolerance,
selfreliance, initiative, charisma, competence, intggethics (in addition to honesty,
care for others, civility, fairness, responsibility, courage, and reliability).

d. Demonstrate a specific leadership trait appropriate for activities in the classroom, school,
community, and personal life.

LS2 The stdent will explore the role of the follower.
a. Discuss the loyalties of followers and where they place their support.
b. Understand and explain the importance of active participation as a follower.
c. Learn when and how to question leadership respectfully
d. Discuss the concept of civil disobedience.

LS3  The student will communicate effectively in pairs, small groups, teams, andjtargs.
a. Analyze and interpret purpose, meaning, and expression of feeling within variety of
situations.
Use effedwve written, verbal, and nonverbal skills to present information.
Identify the difference between facts and opinions.
Provide and respond positively to constructive criticism.
Examine onebds own ideas and feelings in rel
Work toward consensus in groups.
Demonstrate team building skills that promote effective communication and project
completion.
h.  Utilize technology and multimedia sources to create responses that are meaningful to
individuals or groups concerning leadhip.

@~ oooo

LS4  The student will identify and practice decision making skills.

Evaluate potential outcomes of a decision.

Consider advice from others when making decisions.

Generate objectives and strategies to make effective decisions.
Monitor ard evaluate progress toward accomplishing objectives.
Define and use parliamentary procedure to facilitate decision making.

PO oY

LSS  The student will recognize the importance of setting goals.

a. Define vision.

b. Rel ate personal goals to oneds own Vvision.
c. Develop a personal action plan to achieve goals.

d Recognize the risks involved in presenting
e. Consider the contributions of others to one
f.

Celebrate personal accomplishments, achievements, and accountalhiffpthate sel
esteem and pride.

Strand: Knowledge of Contexts and Situations (CS)
CSL  The student will understand that different settings affect leadership roles.
a. ldentify situations where the studentods r ol
desired outcomes.
b. Discuss the impact positive and negative conclusions or opinions might have on
outcomes and determining the best solutions.

CS The student will identify his or her community and community needs.

a. Compare, contrast, and evaluaternkeds of communities within the school, locality,
state, and nation.
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b. Demonstrate that good citizens predict some community needs based on the idea that
group acceptance and belonging are important to all people.
c. Prioritize the needs of a communityterms of opportunities, benefits, and costs.

CS3 The student will explore the concept of citizenship.
a. Summarize the roles and responsibilities citizens have in different communities within
the school, locality, state, and nation.
b. Select active r@s to assume in the class, school, locality, state, and nation.
c. Understand how state and local governments operate.

CH  The student will explore the concept of protecting and caring for people and things.
a. Define and apply the concept of stewardship.
b. Illlustrate examples diowgood leaders protect their community and its resources.
c. Devise plans to take care of and preserve the school, local, state, and national
communities.
d. Identify ways to affect change or influence government about comyreoricerns and
issues.

CS The student will practice leadership through service learning using a variety of approaches.
a. Recognize that community needs can be more important than individual benefits.
b. Develop an action plan to imptent service learng projects.
c. lllustrate altruistic behavior.
d. Examine the idea that good leaders receive intrinsic reward by volunteering for
community service.
e. Integrate technology to support service learning projects.

As studentsnatriculatefrom kindergarten througthe eighthgrade they will be able to articulate,
differentiate, andisekey leadership conceptsat include, but are not limited to, the followiramthority,
charisma, charismatic leadership, dependability, discipline, exoel] fairness, followership, hero,
functional leadership, justice, management, perseverance, purposefulness, responsikalitiarealss,
self-discipline, selfreliance, servant leadership, situational leadership, transformational leadership,
trustworhiness, truthfulness, and visidtPA students will atively serve invariousleadership roles,
demonstrate the characteristics of effective leaders, and determine which situations require which
leadership skills.

STEM EducationnL PA6s STEM Education is also integrated i
CCGPS and GP$yroughProject Lead the WafPLTW) to engage students in opended problem

solving projects. PLTW is a nationally recognized STEM Education program tethieints develop the

skills and competencies necessary to succeed in the new global ec&ee\ppendix 1E PLTW

Agreement and Appendixi2Curriculum for a detailed description of the PLTW FramewadrkeA
understandthat jobs in STEMieldswill grow 17 percent by 2018. This is nearly double the growth fo
nonSTEM fields (U.S. Departmenf Commerce). By 2018, the United States will have more than 1.2

million unfilled STEM jobs because there will not be enough qualified workers to fill them. STEM is

where jobs are today and where the job growth will be in the future.

PLTW will helpprepare students for college and career by providing them with opporttmisipply
what they know, identify problesnfind unique solutions, and lead their own learpiagher than be
passive recipients of information in a questaordanswer, rightor-wrongteaching andearning
environmentStudents investigate topics that include aerodyosuand astronautics, biological
engineering and sustainability, and digitaattonics and engage in activities such as:
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Interact with STEM professionals (in support of classroom instruction)
Tour STEM businesses/industries

STEM career days

University partnerships

Math and science challenge competitions

STEM camps

With PLTW, teaclers willuseSTEM best practices that focus on students solving real world problems
via STEM applicationsStudents will maintain individual online portfolios that demonstrate their skills
acquisition and knowledge base uialections of personal worl.eachers incorporate a culminating
project for the year that integest all the STEM content area® A has taken this exceptional approach
to combining its coreurriculumcontentcoursesvith STEM Educdbn using PLTW This innovative
approach to STEM Edation is designed to capitalize on the success of:

T

Saturday Science Acadef85A), a nationally recognized science enrichment program

developed by Dr. Melvin Webb, Professor Emeritus at Clark Atlanta University (CAU). Students
attended a Xveek long protam each semester where they engaged in famdsience
activitiesthatwere taught by subject matter experts (SMEs) from various STEM disciplines.
These SMEs included: engineers, computer scientist, mathematician, journalist, and a chef. The
goal of theprogram was to expose students to various science disciplinésrirand engaging
teaching and learning environment that was interactive and interdisciplinary in nature.

Example of an ActivityThe chemistry of making a waffle. Students selected andureéthe
ingredients for mixing waffle batter (flour, eggs, oil, baking soda, etc.). Then, with appropriate
adult supervision, students cooked the waffles in a few short mifite€hef explained to
students that most people do not regard cooking Beraical process, but cooking relies on the
various interactions of the chemicals contained in the ingresliesed to make the watffle

The Chef reviewed the basic chemistry of some of the most common ingredients used in cooking,
which the students themsek had just used for making the waffl€ke Chef explained that flour

is high in gluten (protein) and is the substance that gives the waffle its fine texture; oil acts as a
softener and prevents air bubbles from escaping the battérasagives thewaffle a soft

texture; similarly, the eggs retained air bubbles and also acted as a binder to keep the ingredients
togetherTheChef concluded the fAexperimento with a
deliciousness of a waffle were made by the differentmitas in the ingredients as well as the
physical changes of the ingredients.

Students observed, experimented, and learneehfwrst about the chemistry cboking. They
used many of thekills learned during the school day, such as measurements (amath);
recording the process and observations (writing) in their science journals.

Pi Daywhich was observed at tisehool(March 14) as part of a wordide celebration of Pi
(Greek lettep). It is a symbol used in mathematics to represent a codstaatatio between the
circumference of a circle to its diametBarents joined their students to celebrate Pi Day by:
seeing who could memorize the most digits in Pi; having Pi snacks like cupcakes, cookies, and
pies; making Pi posters; whacking around roabgcts (all types of balls); and, measuring
circular objectsn their classrooms and discussthg importance of correct measurements with
their teachers.
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1 Georgia STEM Day (May 9) was a schadgbe day to raise awareness of STEM and celebrate
and engag@ activities involving science, technolgggngineering and mathemati€srents
joined studentandguest STEM speakers and teachers for an exciting day &TEM activities
and ideasMiddle school students mengamtthe elementary students and dentiaied handsn
experimentsfor examplediscoveringand learning abowthemical reactions by observing what
happensvhenwater or vinegar is mixed with salt, sugar, baking soda and corn starch.

LPA integrates technology across the curriculum becausectheolunderstands that technology
continues to change the way \earn, teach and communica@onsequently, LPA takes a proactive and
intentional approach to integrating grade level appropriate technology skills into daily instructional
activities in tke following three ways: (1) teaching about technology; (2) teaching with technology; and,
(3) helping students apply tediingy to real life situationslechnology integration is aligned to the
International Society for Technology in Education (ISTE) 28fahdards for Students to support student
achievementgee Figure3: ISTE Students Standajds

Students use technologpased tools to express their ideas more clearly; access information; and
collaborate wth other students on projeci&®chnology is alsased to assist students with visualizing

abstract concepts, participate in rigorous simulations, gather data, analyze and manipulate data, compose
music, create art as well as their individual online portfoll@achers and students will be comfortable

using technology in the classroom.

Technology will not replace teachers, nor will it diminish their importance, but rather complement and
allow quality teachers the ability to create new and exciting opportunities for student learning and
opportunities foreattime assessmentsAs students begito use the technological resources to manage
their learning, the role of the teacher will transform from lecturer to facilitator, freeing the teacher from
the role of purveyor of facts and allowing the teachentmarage the students to use the technology as a
tool for problem solving and decision making (Hopson, M., Simms, R., Knezek, G'2002

LPA will incorporate a number of blended learning strategies to complement and support classroom
instruction.SameeBabu(2009) defines lended earning® as the integration dive classroom activities

including faceto-face instructionpwith online learning and instructiofieachers will use technology to

create activities that will allow for more authentic learnimgtie classroom (Deade and Korte, 2607
Theseblendedearning opportunitiewilbed esi gned to capitalize on stude
what they already knowo students are engaged in the practafdeadershipSTEM andcore learning.

Additionally, through video conferencing technology, students will have the opportunity to observe
cuttingedge scientific experiments, and analyze and interpret data for them3éhmsggh this process,
students will begin to deal with incomplete informatiateritify patterns, and draw conclusions and,
sometimes, observe that there may not be a single right answer to a problem. According to Deade and
Korte, thegreater exposurgtudents havi authentic disciplinary communities, the better prepared they
wilbe ft o deal wiputhntoarathce theukind dfigher ardedanalysis and complex
communicatiorthat will berequired of them as professionals.

8 Hopson, M., Simms, R., arithezek, G. (2002)Effects of a technology enriched learnigvironment on student
development of higher order thinking skileurnal of Research on Computing in Education

¥Babu M.S. (2009)0ne plus two is not always three: A look into the merits of Blended LeaMaigey College,
University of New Delhi.

® Deade, C., Korte S., Nelson, R., Valdez, @dWard, D. J. (2005)Transforming learning for the 21sEentury:
An Economic ImperativéNaperville,IL: Learning Point Associates.
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ISTE — International Society for Technology In Education

STUDENT STANDARDS

Standard 1:  Students demonstrate creative thinking, construct knowledge,
Creativity and and develop innovative products and processes using
Innovation technology.

Standard 2: » Students use digital media and environments to communicate
Communication and and work collaboratively, including at a distance, to support
Collaboration individual learning and contribute to the learning of others.

Standard 3:
Research and
Information Literacy

e Students apply digital tools to gather, evaluate, and use
information.

Standard 4:

Critical Thinking,
Problem Solving, and
Decision Making

 Students use critical thinking skills to plan and conduct research,
manage projects, solve problems, and make informed decisions
using appropriate digital tools and resources.

Standard 5: » Students demonstrate a sound understanding of technology
Digital Citizenship concepts, systems, and operations.

Standard 6:
Technology Operations
and Concepts

e Students understand human, cultural, and societal issues related
to technology and practice legal and ethical behavior.

Figure 8 ISTE Students Standards
(Formerly NETS National Education Technology Standards

Students will use technology tools to express their ideas more clearly; to access information; and to help
them to collaborate with other students on projects. Technology will also be used to assist students with
visualizing abstract concepts, participateigorous simulations, gather data, analyze and manipulate

data, compose music, create art; and create online portfolios of theiffeoHaology integration in the
classroonmhas beemccuring gradually ands based onhte Technology Integration Modeééveloped at

the Florida Center for Instructional Technology.
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Table 3: Levels of Technology Integration in Classrooms
Florida Center for Instructional Technology

Technology
Integration
Model

Characteristics of the
Learning Environment

LEVELS OF TECHNOLOGY

INTEGRATION

Entry. The
teacher uses
technology to
deliver curriculum
content to
students

Adoption. The
teacher directs
students in the
conventional use
of tool-based
software

Adaptation. The
teacher
encourages
adaptation of toel
based software by
allowing students
to select a tool ang
modify itsuseto
accomplish a task

Infusion. The
teacher creates a
learning
environment that
infuses the power
of technology
tools throughout
the day aarss
subject areas.

Transformation. The
teacher creates a rich
learning environment
in which students
regularly engage in
activities that would
have been impossible
to achieve without
technology.

Active. Students are
actively engaged in
using technology as
tool rather than
passively receiving
information from the
technology.

Students use
technology for
drill and practice
and computer
based learning.

Students begin to
utilize technology
tools to create
products, e.g.,
using word
processor to creatg
a repot.

Students have
opportunities to
select and modify
technology tools
to accomplish
specific purposes,
e.g., using colored
cellson a
spreadsheet to
plan a garden.

Throughout the
school day,
students are
empowered to
select appropriate
technology tools
andactively apply
them to the tasks
at hand.

Given ongoing accesg
to online resources,
students actively
select and pursue
topics beyond the
limitation of even the
best school library.

Collaborative.
Students use
technology to
collaborate with others

Students primarily
work alone when
using technology.

Students have
opportunities to
use collaborative
tools such as

Students have
opportunities to
select and modify
technology tools

Throughout the
school day and
across subject
areas, students us

Technology enables
students to collaboratg
with peers and expert
irrespective of time

ratherthan working email, in to facilitate technology tools | zone or physical
individually at all conventional collaborative to facilitate distances.
times. ways. work. collaborative

learning.
Constructive. Technology is Students begin to | Students have Students use Students use

Students use
technology to build
understanding rather
than simple receive
information.

used to deliver
information to
students.

use constructive
tools such as
graphic organizers|
to build upon prior
knowledge and
construct
meaning.

opportunities to
select and modify
technology tools
to assist them in
the construction of
understanding.

technology to
make connections
and construction
understanding
across disciplines
and througbut the
day.

technology to

construct, share, and
publish knowledge to
a worldwide audience

Authentic. Students
use technology tools tq
solve reaiworld
problems meaningful
to them rather than
working on artificial
assignments.

Students use
technology to
complete assigned
activities that are
generally
unrelated to real
world problems.

Students have
opportunities to
apply technology
tools to some
contentspecific
activities that are
based on real
world problems

Students have
opportunities to
select and modify
technology tools
to solve problems
based on real
world issues.

Students select
appropriate
technology tools
to complete
authentic tasks
across disciplines.

By means of
technology tools,
students participate in
outsideof-school
projectsand problerm
solving activities that
have meaning for the
students and the
community.

Goal Directed
Students use
technology to set
goals, plan activities,
monitor progress, and
evaluate results rather|
than simply
completing
assignments without
reflection.

Student receive
directions,
guidance, and
feedback from
technology, rather
than using
technology tools
to set goals, plan
activities, monitor
progress, or self
evaluate.

From time to time,
students have the
opportunities to
use technology to
either plan,
monitor, or
evaluate an
activity.

Students have
opportunities to
select and modify
the use to
technologytools

to facility goat
setting, planning,
monitoring, and
evaluating specific
activities.

Students use
technology tools
to set goals, plan
activities,monitor
progress, and
evaluate results
throughout the
curriculum.

Students engage in
ongoing
metacognitive
activities at a level
that would be
unattainable without
the support of
technology tools.
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College and Career Early Awareness Program All classroons begin the day with Morning Meetings.
Researchelated tanorning meetingslemonstrates significant and widenging supporfor them. The
notionof morning meetings originaddrom the Responsive Classroom approach to teaching and learning
(Kriete, 2002. According to the Morning Meeting book, written by Roxanne Kriete, there areniite
benefitsof Morning Meeting that leads toResponsive Classrodm

1. Morning Meeting sets the tone for respectful learning and establishes a clirtraist of
2. The toneand climate of Morning Meting extend beyond the Meeting

3. Morning Meeting motivates children by addressing two human needs: the needitedasé of
significance and behging and the need to have fun

4. The repetition of many ordinary moments of respedtfigraction in MorningVieeting enhles
some extraordinary moments

5. Morning Meeting merges social, emata, and intellectual learning

The Morning Meeting consist of greeting, sharing, groupvii¢tand news/announcemenBuring the
sharing and groupctivity part of the Morning Meeting, teachers will incorporate the character
developmenstudies as well as early college and career awareness to support the developnient of 21
Centuryscholars anteaders. At LPA, becomingpllege and career reatigginsthe moment stuaes

enter theSchool The foundation for becomingpllege and career reablggins with the development

each stude ILP. For example, all middle school students are registei@Adollege411
(www.GAcollege411.org). During connectiongisses, students are required to retioed activities,
towards meeting their ILP college and career ready goals, in their GAcollege411 account.

LPA will continueto incorporate activities inside and outside the classroom that emphasizes and
reinforces hhe college and career ready culture at3bkool At the elementary level, these activities
include, but areot limited to, the following:

Classrooms named after national collegaduniversities

Teacherds post: |  @sk aechboait ed from :
Students are informed of high schgohduation year (addressedViorning Meeting

Local mllegduniversitytours forfirst generation college students

College Application Week poster/door decorating contest

College FShirt Day

CollegeActivity/Coloring Books

Career Day (community support)

Academic Summer Camps Scholarships

DistinguistedGent | emanés Club/ Leading Ladies Club

= =4 =4 =4 =4 4 4 -4 - - -4

Career Lessons (Cluster aimerest Inventorieaddressedh Morning Meeting

Z Kriete, R.The Morning Meeting BoolNortheast Foundation for Childref2014). Turner Falls, MA.
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Similarly, at the middle schoohese activities include, but are not limited to, the following:

Teacher s post: I @sk e abeutitt d from _ _ ,
Local wllegduniversitytours forfirst generation college students

Career Fair (brochure completion)

GAcollegetllinterestinventories

College recruiters meet with students

Drop-out prevention activities, e.g., State Farm Choice Bus

College Application Week poster/door decorating contest

Annuali Success Wwegk Desi gno

College For Every Stuaht early awareness seminar (studemd parents)

Assist students withchiolarshps applications tSummer Enrichmerat colleges/universities

=A =4 =4 =4 4 -4 -4 -4 -4 -4 -4

Career Lessons/Inventoriéaddresseth Morning Meeting)

Additionally, during the Morning Meeting students will receive checklists by gradettehelp them
with making the connection between their school activities and college and career readiness. See
Appendix 1D: College and Career Ready Checklist by Grade Level.

LPA has a strong charac@#evelopment componeahd effective peer leadershipéitgon-making
processwhich are imperatives for students and staff within the Leadership Curriculum. The Leadership
Curriculum goes beyond the monthly focus of a character trait identified by Character Edudagio

Core Valueof LPA are interwoven inhte Leadership Curriculum. They are introduced and taught during
the Morning MeetingThroughout the year, students have opportunities to model, practice and reinforce
these values: respect, kindness, pride, citizenship, scholarship, responsibility vared ser

While DCSD schoolfave a charactestudiescomponentl. P A idtegrate its charactedevelopment
studiedinto all aspects of stue nlives.®thercharacter traitthat studentsleveloprelated to the
Leadership Curriculurmclude: authoritycharisma, charismatic leadership, dependability, discipline,
excellence, fairness, followership, hero, functional leadership, justice, management, perseverance,
purposefulness, responsibility, salivareness, setfiscipline, seHreliance, servant leaddip, situational
leadership, transformational leadership, trustworthiness, truthfulness, and vision.

Question 6: A full and complete curriculum, aligned, for all grade levels to be served during the proposed chagigreerto is re
be submitted as alppendix item. This information must be aligned with Common Core and Common Core Common Core Georgia
Performance Standards (where applicable).

Full and Complete Curriculum. See Appendix 2: Curriculum

Question 7: Class Sizes. Please describe youdétatass sizes, including the minimum and maximum number of students. Be
sure to explain the source of any additional funding necessary if the class sizes are smaller than those set fofthGleee SBO
Size Rule 1681-.08.

Class SizesThe teacheto-student ratio maintaineat LPA will be greater than or equal to the funding
classsize ratio stated in Class Size Rule -B50-.08. The currentteacheito-student ratias 1:20, except
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for kindergarten where each daalso has a parapesisionall P A t@achetto-studentratio is less than
thes t a maxiden class size due to the size of$icool L Rnfedtis to provide individualized
attention to students meet their academic and social development needs.

Grade/Subject Class Sige " Class Size.
Regular Kindergarten 15 18
Regular Kindergarten with paraprofessional 15 20
Regular Grades 1L 3, w/ or w/o paraprofessional 17 21
Grades 4b; English, math, science, social studies 17 21
Grades ; English, mathscience, social studies 23 28
Grades ; Middle school +/all academic classes 23 28
as defined in Rule 168-2-.05 Middle School

Program Criteria

Fine Arts k-3 N/A 33
Fine Arts and Foreign Language instructional N/A 33
programs Grades8

Fine Artsand Foreign Language instructional N/A 33
programs Grades®

Grades 48 All others 23 33
(see exceptions)

Special Education Collaborative Model

Gifted Resource and Cluster

Question 8: Gifted and Talented Students. Describe methods, staaigfgieprograms for meeting the needs of students
identified as gifted and talented. Include any diagnostic methods or instruments that will be used to identify arsbassess tho
students.

Gifted and Talented StudentsLPA is committed to meeting and exdagy the needs of all of our gifted

and talented students by providing a rigorous educational program that enriches, extends, and accelerates
learning for the gifted students in their areas of strength. LPA will identify students who are eligible for
gifted educational services following the eligibility requirememniglance for Gifted Education Services
(O.C.G.A. 8 1604-2-.38) used bypCSD. Thiswill provide teachers with a framework for: (i)

identifying, referring and assessing students for gifted iostmy (i) designing and delivering gifted

instruction; (iii) program administration and teacher professional development; and (iv) program
evaluation.

The identification of gifted learners will begin with a screening process where a student is nohyreated

staff member or by a parent/community memBering the screening processeSchoob s A &AT wi | |
collect data from a variety of sources to support
comprehensive in order to represent a completiefpr | e of t he studentés presen
performance and to show a pattern of performance over time. Data may come from the sources listed

below:
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PRESENT LEVELS OF EDUCATIONAL PERFORMANCE DETERMINATION *:

1. Ability and Assessment Test Scores 9 Benchmark assessments
9 Curricular based assessments

2. Group and Individual Achievement 1 Wechsler Individual Achievement Test
Scores 1 WoodcockJohnson Test of Individual Achievement
9 Terra Nova/lowa Test of Basic Skills

3. Current Grades 1 Report Cards
9 ClassroonPerformance
9 Student Portfolio

4. Instructional Levels 1 lowa Acceleration Scale
9 Purdue Academic Rate Scale for Science
9 Out of Level Testing

5. Aptitudes, Interests and Specialized 9 Renzulli/Hartman Scale
Skills 1 Fisher Comprehensive Giftedness Scale
9 LearningStyles Inventory
1 Creative Thinking Assessment

*These assessments consider studehismight be coming from out of state, distriptivate or home school.

To be eligible for gifted services, students must qualify in three of the following four ardws of
screening assessment:
Mental Abilityi Minimum score of 98 percentile (or higher) in at least one gabt area

2. Achievemerit Minimum score of 90th percentile (or higher) on the total reading, total math, or
complete composite

Creativityi Minimum score of 90th percentile (or higher) on an assessment for creativity

MotivationT Minimum of 90th percentile (or higher) on an assessment for motiv@i@ades K
8) or GPAof at least 3.5 on 4.0 scale, usthgaverage of core grades over thst two yars.

This information wil!/| al so f or m teHueatidiptas angwilf or eac
also include theiareas of strengthhe A & A T Wilshave meetings throughout the school year to
review student profiles tdetermingf theyme et t he el i gi bi | i éedEducationt eri a of
program All eligibility decisions are made by tHe&AT . L P A goal is to providexdevelopmentally
appropriate curriculum that is consiisadlsubdct wi t h gi

areasThe instructional program for gifted students will implement reselaasledorogramgo:

f Maximizeeactst udent 6 s educati onal potenti al
1 Make appropriate course and grasdeommodations
1 Modify and supplement curricuin based onthestue nt 6 s needs
1 Welcome, support and give nssary attention to each student
There are unlimited educational options that may

However, providing goals that apply to all areas of the curriculuralftypes of gifted learners at all
stageof development is impossibl&herefore, lhe curiculum at LPA will bedifferentiated in content,
pacing, and expectation of student achievement.
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